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B cmamve asmopamu paccmampueaemcs 8axiCHOCMb HENPEPBIBHO2O 00pA3068aAHUsL 6 IHCU3HU
63POCTbIX, 8 YACMHOCU, JHCEHWUH. B apy unmencuenoco pazsumus yusuiuszayuu u mexmoio2u,
0bpazosanue 83pOCivblX — He NPOCHO WAHC Pearu3ayuu npopeccuoHarbHO20 YPOGHS, HO MAaKice u
WAHC ONpagoanus HA0eNHCO OMHOCUMENbHO COYUATLHO-IKOHOMUUECKO20 CIAMYCA CeMElHOU JHCUSHU,
PA3TUYHBIX 8UO008 OeAMENbHOCMU 8 CB0D0OHOe Om pabomvl 8peMs, 8 MOM HUCie U NOIUMUYECKOU
desmenvHocmu. Bo epems sxonomuueckoco kpusuca yeHHocmv 00pA308aHUsL YEETUUUBAECMCA U3-3d
NOAYYEHUST 8O3MONCHOCIU NPUCNOCOOUMBC K (aKMUYecKuM YCA08USAM HA PbIHKE BAKAHCUL.
ObpazosamenvHas 0esmeIbHOCHb 83DOCTbIX MOdcem Oblmb U (HAKMOPOM YAVUULeHUST COCIOSIHUSL
ncuxudeckoeo  6nacononyyus.  Ilosviutenue  ypogus  3HaAHULL  CNOCOOCMBYem  YAVUULEHUIO
NCUXO02UYECKO20 300P06bS U OMKPBIBAEH. B03MONCHOCIIU K COYUATLHOMY U NPOhecCUOHATbHOMY
NPOOBUINCEHUIO.

Aemopvl  ommeuaiom, uYmMO HA NPOMANCEHUU MHOSUX BeK08 cghepa o00pazosanus u
npogheccuonanvas Kapvepa Obliu NPepocamubol MysiCUUH, d HCEHWUHBL QOACHBL ObLIU 3A00MUMbCS
0 dome u demsix. [Jocmyn K 00pazoeanuio u nNpoghecCUOHATbHOMY PA3GUMUIO, YO Obll HAKONIEH
JHCEHWUHAMU 8 MedeHUe NOCIeOHUX HEeCKOIbKUX OeCAmuiemull OKa3aics OOabuUM NpPOpPbleOM 6
coyuanvrotl 38omoyuu. Bonpoc 6 mom, nec au 3mom 0OCMyn K 00pazo8aHuio u npopeccuonarbHol
JHCUBHU CBOUL GKAAO 8 Onazcononyyue dceHwur. Bo3modcHO, 00CMYn K HOBbIM chepam pazeumusl
(0bpazoeanuio u NPoPECcCUOHATLHOU OesTMeNbHOCMU) CHUSUL YY8CMEO ONACONONYYUsL, OSPAHUYUBAS
yuacmue JceHwUuH 8 0estmenbHOCMU, C8A3aHHOI ¢ 3a00MOlL 0 cembe.

Aemopwvl  evl0gucaiom  pabouue cUNOMesbl, CEA3AHHLIE ¢ 00WUM  OAA0COCHMOSHUEM,
NCUXUYECKUM,  COYUATbHBIM U  OMOYUOHATLHLIM — ONA2ONOTYYUEM  JCEHUWUH,  3AHUMAIOWUXCS
CamMo0OPAa308aHUEM U THEX HCEHWJUH, KOMOPble IMUM He 3AHUMATOMCSL.

Ymobvl  nposepumv  6blUeyNOMAHYMble  2UNOME3bl, ObLIO  NPOBEOEHO  CPABHUMENbHOE
uccaedosanue 08yx epynn scenugur no 30 yen.  xaxcoou 6 sozpacme om 21 0o 35 rem. Oona epynna
BKIIOYANA JHCEHUWUH, KOMOpble NPOOOIANCAU NOCHOSHHOE O00yYeHue u Opyeas epynna JiCeHujuH,
Komopule He npodoicanu odyuenue. Bee ocenuunvt pabomanu, uy écex OvLiu cemvu (MyHc, pebeHoK
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Kadecmee UHCMPYMEHRMO6 uccie008anuUs aemopbsvl UCnojbzosanu AHKemHbll onpoc 01 OYEHKU
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Introduction

Education is an important element in
human development and usually translates into
success in life. It is essential not only for gaining
knowledge and abilities that could be helpful in
coping with developmental stress related to
realisation of tasks in subsequent stages of life,
but also contributes to the social status and
wellbeing in general. In adulthood, particularly
important is professional development and social
position. From the point of view of the sphere of
the nearest development, education is necessary
for realisation of developmental potential of
human being (Wygotski, 1972), therefore,
education can be treated as a factor activating
human resources. The level of education is also
highly relevant for economic and cultural
development of a country or region. The
awareness of engagement into this development
can be a factor optimising the wellbeing of
individual.

Education in human development

Education supports a few areas of
development, i.e. (1) gaining of knowledge, (2)
orientation in the world of wvalues, (3)
development of interpersonal abilities [or
interpersonal contact abilities], (4) development
of the ability of functioning in social world, (5)
development of the ability of self-knowledge and

(6) development of the ability of directing self-

development (Luczynski, 2011, Liberska,
Farnicka, 2013). In the era of intensive
development of civilisation and technology,
education of adults is not just a chance of
realisation of professional carrier, but also brings
a chance of meeting the expectations as to the
socio-economic status, family life, forms of
leisure activity, political activity and others. In
the time of economical crisis, the worth of
education increase because of the possibility of
getting the ability to adapt to the actual
conditions on the job market. When the problems
with employment continue, education can have a
protective role making grounds for positive
thinking about oneself as a person capable of
development and taking care of ones image in
spite  of objective difficulties. Therefore,
educational activity of adults can be a factor
favouring maintenance or improving the state of
psychological wellbeing. Elevation of the level
competences contributes to improvement of
one's image and opens a possibility of social and
professional promotion. The belief that a person
brings personal contribution to development of
an institution at which he/she is employed or
success of an organisation to which he/she
belongs is a personal profit of the one who takes
care about the level of his/ her education in adult
life. It can also contribute to a higher level of
wellbeing. In general, taking up education by an
adult is a manifestation of his/her activity as a
subject creating his/her personality and life path
(Tyszkowa, 2000). the

However, as yet
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psychological knowledge on the significance of
education of adults for the state of psychological
wellbeing is relatively limited.

The sense of wellbeing and psycho-social
functioning

The sense of wellbeing has a direct
influence on the general state of health,
interpersonal  relations, engagement n

time

Persons of high sense of wellbeing are
higher appreciated in professional life by
superiors and subordinates, are more successful
in work, are in better health and rarer take
doctors' leave, also rarer suffer from syndrome of
professional burnout. Such persons are more
satisfied with professional life and social
position.

In psychological literature the notion of
wellbeing is related to many aspects of human
health, including physical, emotional and
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professional work and satisfaction from work. In
fact we can talk about a spiral of cyclic relations:
(1) engagement in education — (2) increased
level of professional, social competence — (3)
increased engagement in work — (4) higher social
status (social and economic gratifications) — (5)
increased sense of wellbeing — (6) increased
appreciation of education leading to decision
about its continuation.

psychological health. According to the definition

of WHO, wellbeing is complete physical,
psychological and social wellness manifested as
the lack of symptoms of diseases. According to
some authors wellbeing is happiness, while
others describe it as high quality of life (S¢k,
2007). Most of psychologists agree that it is a
multi-aspect notion. In this text we assume that
the sense of wellbeing develops by cognitive and
emotional evaluation of one's life. High sense of
wellbeing is related to the domination of positive
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emotions, good atmosphere and general
satisfaction with life (Diener, Lucas, Oshi,
2002).

According to the socio-ecological model, a
human being is a complete system subjected to
many interactions that stimulate him/ her to all-
round development of his/ her potential. The
most important are believed to be social
interactions, including those imposed by the
educational environment and work environment.

According to the conception of
developmental tasks proposed by Havighurst
(1972), the tasks related to education are usually
realised in the period of adolescence (12- 21
years of age) and early adulthood (21 — 35 years
of age) (Liberska, 2011). Many people end their
education in the period of adolescence and in
early adulthood they already realise the task of
"starting work". The current state of civilization
imposes extension of time allotted to realization
of the task of preparation for working life (in
other words education) over not only early
adulthood but also in further stages of human
development. Continuous education has become
a necessary condition for successful coping with
changes related to professional life, e.g. on the
job market or changes induced by technological
progress. It is not easy. Education requires much
energy, time, reduction of social contacts - often
at the expense of other life tasks e.g. those
related to family life. On the other hand, it brings
considerable profits, such as a chance of
acquiring higher social and economical status,
improved 1image of oneself, acquiring and
maintenance of professional competence and
higher social prestige. As a consequence, the
strength of the influence of a person on his/her
increases. All these factors
contribute to enhance the sense of wellbeing.

environment

www.vestnik.nspu.ru

ISSN 2226-3365

The problem of study

The above-mentioned profits following
from the engagement in lifelong education have
been concluded from literature on the subject.
For many centuries the sphere of education and
professional career were the domain of men,
while women were supposed to take care of
home and children. The access to education and
professional development that has been gained
by women over the last few decades was a great
breakthrough in social evolution. The question is
if this access to education and professional life
has contributed to the wellbeing of women.
Perhaps the access to new spheres of
development (long time education and
professional activity) has reduced the sense of
wellbeing by limiting the women engagement in
the activities related to taking care of the family.

Working hypotheses

The following working hypotheses were
put forward.

H-1: There are significant differences in
the sense of general, psychological, social, and
emotional wellbeing between the women who
are and those who are not engaged in self-
education.

It is expected that the women engaged in
education have a higher sense of general,
psychological, social, and emotional wellbeing
than those who are not.

H-2: There are significant differences in
the degree of satisfaction from being useful to
other people, to the country/ region between the
women who are and those who are not engaged
in self-education.

It is expected that the women engaged in
self-education have a higher level of satisfaction
from being useful to other people, to the country/
region than those who are not.
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H-3: There is a significant correlation
between the general sense of wellbeing and the
general level of satisfaction from being useful.

It 1s expected that there is a significant
correlation between the general sense of
wellbeing and the level of satisfaction from
being useful.

Study group

To wverifty the above
comparative study was performed on two groups
of women in early adulthood, from 21 to 35
years of age. Group one comprised the women
who continued life-long education and group two
comprised the women who did not continue
education. The condition for classification to
group one was current engagement in self-
studies,

hypotheses a

education:  studies, postgraduate
seminars, workshops, learning at high school,
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etc. All women were working and all had
families (husband, child or children). Each group
comprised 30 women, so the total number of
respondents was 60 women. They were living in
a city of about 60000 inhabitants or near this
city.

Study tools

We used the questionnaire for evaluation
of subjective wellbeing DAE written by
L.Wojciechowska (2008) and a questionnaire to
collect data on the family situation and material
conditions of the respondents and their
satisfaction from being useful for other people,
for the country or region.

Results

Statistical analysis was performed on the
basis of U — Mann Whitney test and analysis of
correlations. Results are presented in Table 1.

Table 1

Results of U-Mann Whitney test

Women
engaged in life-
long education

Type of wellbeing

Women not U Z p
engaged in
life-long
education

Total of ranks

Total of ranks

from being useful to
others, to the
country/ region

General wellbeing 1244,00 467,00 61,00 5,58 0,0002
Psychological 1132,30 578,70 173,00 3,83 0,0001
wellbeing

Social wellbeing 1037,00 671,00 266,00 2,36 0,02
Emotional wellbeing | 1304,00 406,00 0,00 6,53 0,0006
Level of satisfaction | 1295,00 416,50 10,50 6,35 0,0001
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Verification of H-1
The results reveal that the level of the

sense of general, psychological, social, and
emotional wellbeing is higher in the women
engaged in education than in those not engaged
in education. The differences are statistically
significant (Table 1).

Verification of H-2

Results of the statistical analysis indicate
significant differences in the level of satisfaction
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from being useful to other people, to the country
or region between the women engaged and not
engaged in life-long education.

Verification of H-3

Analysis of correlation has
significant relation between the sense of general
wellbeing and the level of satisfaction from
being useful (Table 2).

shown a

Table 2

Results of linear r-Pearson's correlation

2

Average Standard r(X,Y) r t P
deviation

257.40 28.22

6.90 2.55 0.80 0.64 10.15 0.0003

The analysis shows that with increasing
level of the sense of general wellbeing, the level
of satisfaction from being useful to other people,
the country / region is increased.

Summary

In general, the women who continue their
education have a higher level of wellbeing than
those who decided to end their education at a
certain level. The group of women engaged in
continuing education also have greater
satisfaction from being useful. Results collected
from two groups of women have also proved a
positive correlation between the sense of
wellbeing and the level of satisfaction from
being useful.

As follows from the
continuation of education and combining it with
professional and family duties make conditions
leading to higher level of wellbeing than

data collected,

concentration on the family and work. Although
taking up learning by adult women who are
already wives and mothers requires greater
efforts, it brings a stronger sense of wellbeing
and increased sense of being useful. In terms of
the concept relating health and wellbeing, the
decision of engagement in learning gives a better
health condition. According to the results, a
change in the woman's life caused by the
decision of continuing education leads to
enrichment of life tasks in the period of early
adulthood, gives a chance of better
psychological, emotional and social conditions
than those of women concentrated on being
mothers, However the
engagement in education can be a source of
many difficult dilemmas (Liberska, Farnicka,
2013). Also other consequences more distant in
time should be considered. Continued education
can protect women against the appearance of
developmental crises that could take place in the

wives and workers.
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period of middle and late adulthood, or at least
reduce their gravity. One of such crises is that of
an empty nest caused by the fact that children
have left home (Olejnik, 2011). Another crisis is
related to the loss of procreation abilities and
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usefulness is not dependent only on the physical
attractiveness and realisation of family roles.
However, formulation of a reliable conclusion
about the protective function of engagement in
education needs further study on a larger number

often with decrease in physical attractiveness (at of women, including those living in large

least in self-evaluation of women). These crises agglomerations and in  the  country.
can be lighter as the sense of wellbeing and
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THE SENSE OF WELL-BEING OF WOMEN INVOLVED IN LIFELONG EDUCATION
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In the article authors consider importance of continuous education in a life adult, in particular,
women. In the era of intense development of civilisation and technology, education of adults is not just
a chance of realisation of professional carrier, but also brings a chance of meeting the expectations as
to the socio-economic status, family life, forms of leisure activity. political activity and others. In the
time of economical crisis, the worth of education increase because of the possibility of getting the
ability to adapt to the actual conditions on the job market. educational activity of adults can be a
factor favouring maintenance or improving the state of psychological wellbeing. Increasing
knowledge improves and offers opportunities for social and professional advancement.

Further, the authors note that for many centuries the sphere of education and professional
career were the domain of men, while women were supposed to take care of home and children. The
access to education and professional development that has been saved up by women over the last few
decades was a great breakthrough in social evolution. The question is if this access to education and
professional life has contributed to the wellbeing of women. Perhaps the access to new spheres of
development (long time education and professional activity) has reduced the sense of wellbeing by
limiting the women engagement in the activities related to taking care of the family.

Authors put forward the working hypotheses connected with the general well-being, mental,
social and emotional well-being of the women who are engaged in self-education and those women
which are not engaged in it.

To check up aforementioned hypotheses, the comparative research of two groups of women, on
30 people in each group, has been carried out everyone at the age from 21 till 35 years. One group
included women who were continued life-long education and other group of women which did not
continue education. All women worked, and all had families (the husband, the child or children). They
lived in cities or suburbs with the population approximately 60000 inhabitants. As tools of research
authors used questionnaire for an estimation of mental well-being (L. Wojciechowska, 2008). Authors
come to conclusions, that the women continuing life-long education, had the best mental, social,
emotional and physical condition in comparison with those who were not educated.

Keywords: lifelong education, well-being, mental, social, emotional and physical condition,
professional development, self-education.
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